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Radford University offers the following programs through distance-delivery.  This exhibit includes a description of the program, contact information for the faculty program coordinator, and a chart showing how the program addresses the NCATE standards for Distance Education.

1. M.S. in Special Education: Early Childhood Special Education
2. M.S. in Special Education: Visual Impairment
3. M.S. in Special Education:  Adapted Curriculum 
4. M.S. in Education, Technology Education 
5. M.S. in Education, Content Studies: Mathematics
6. Educational Leadership Program




Name of Program:  Masters of Special Education, Early Childhood Special Education (through the Virginia Consortium for Preparation of Teachers in Early Childhood Special Education)

Program Coordinator:  Dr. Kathryn Hoover            email:     kahoover@radford.edu         phone:   540-831-5315     office: C-159 Peters Hall

Nature of the Distance-Delivery (on-line, hybrid, asynchronous or synchronous): one course is asynchronous online; two are asynchronous with 1-2 face to face all day meetings; three courses are currently live video conference distance classes (one of these will be converted to synchronous online with 1-2 face to face all day meetings beginning spring, 2012, and one may be converted to asynchronous online in summer 2012); courses not offered through the ECSE consortium include two synchronous online courses, and two that are offered either face to face or online, depending on the semester.

Consortium partners if applicable (identify lead institution and Radford’s role in the program): RU is the lead institution, and our partner is Lynchburg College (Dr. Glenn Buck)

Further description of the Program:












	NCATE Standard for Distance Education
	

	Standard 1: What assessments are used to monitor candidate performance and determine that proficiencies in standards are being met by candidates in distance learning programs? What do the data suggest about the performance of candidates in distance learning programs as compared to candidates in traditional programs?
	The live video conference courses are taught the same as if all students were present in one classroom, so assessing those students is as typically occurs in face to face classes. In online coursework instructors require weekly forum participation, weekly homework assignments, periodic tests, and projects.  
The data thus far indicate that 90% of the candidates are doing as well as, if not better than, students who took the courses when they were on-campus; based upon exam, homework, and project grades.  

	Standard 2: What evaluations of the distance learning programs provide systematic and ongoing data for use in program improvement? What changes have occurred as a result of these evaluations?
	Course evaluations, given each semester, that include questions regarding program/instructional delivery.    As a result of candidate feedback, 4 courses were converted from broadcast, distance format to online (with 1-2 Saturday live sessions for all but one of the courses). 

	Standard 3: How do distance learning programs in professional education ensure that field experiences and clinical practice are well sequenced, supervised by trained personnel and monitored by unit faculty, and integrated into the program?
	Students who require field experience (who do not already have initial license) are supervised by trained personnel at each university, and are monitored in the same way as all other field experiences; this part of their program is not delivered via distance format.

	Standard 4: How does the unit ensure that the curriculum provided through distance learning reflect diversity and prepares candidates to work with all students? How does the unit ensure that candidates interact with diverse faculty and peers? How does the unit ensure that candidates work with diverse student populations?
	We collect background information on our students, along with conducting pre-knowledge surveys.  We orient our course content to the populations that our students work with (currently, or in the future).  All four online courses address issues related to diversity.  We have no control over the populations with which our candidates work. However, for those who come to us for initial licensure, we work to provide them with field experiences which expose them to a variety of diverse populations, as we do all field experience interns.

	Standard 5: What are the qualifications of faculty members who teach via distance delivery that indicate they are proficient in the methods of delivery?
	Faculty teaching via distance delivery have all had extensive experience in teaching courses and programs using current technologies for distance education.  Most of the faculty teaching in the programs developed the courses (often in collaboration with faculty at other institutions).  These faculty have worked very closely with Radford University’s Instructional Technology offices in ensuring that they had high-end equipment and that they were skilled in using the technology.  

	Conceptual Framework and Standard 6: To what extent are the design and delivery of distance learning programs consistent with the mission of the institution and the unit, supported by a conceptual framework and knowledge base, guided by a long-range plan, and supported by adequate resources?
	The development and delivery of distance learning programs is consistent with the institutions mission in expanding access to programs as outlined in the strategic plan, “Forging a Bold New Future: RU 7-17”, “Goal 2.6 Explore non-traditional timing and delivery of academic programs that support the mission of RU by:
•Increasing the use of courses and program offerings at extended-campus sites, where appropriate; and
•Increasing distance education offerings in disciplines where it is appropriate to do so.”  In addition, RU seeks to expand its graduate programs, and all of the programs in education which are distance-delivered are graduate programs.  In addition, the School of Teacher Education and Leadership, with the express support of the Director and Dean, established a goal of offering programs in all of the Special Education endorsement areas in Virginia, which it has achieved.  These programs are also examples of major goals for the College in outreach and collaboration.  Lastly, the programs address Virginia’s goals of expanding access, reducing costs to students, collaborating with other institutions in delivering programs and in sharing resources, and in increasing the use of distance technologies in delivering programs.

	Standard 7: How are distance learning programs, including programs that are acquired through contract with an outside vendor or delivered in a consortium arrangement, controlled, coordinated, and evaluated by the unit?
	Program coordinators at Radford University and Lynchburg College correspond frequently (via e-mail and periodic video-conferences).  Initially, we developed a curriculum map for the 4 initial courses, so that course content would meet the needs of all candidates, while ensuring that program related goals were being met, at each respective IHE.  This curriculum map was approved by the grant coordinator at the VDOE.

	Standard 8: How are distance learning candidates provided advisement and personal access to faculty similar to that provided traditional candidates?
	Candidates have access to advising from the consortium faculty via email, phone, and face to face meetings, at their request. This is the same accessibility that is offered to traditional candidates.

	Standard 9: To what extent is the balance of part-time and full-time faculty, requirements for scholarship and service, and evaluation processes similar for faculty members who teach via distance learning and for other faculty members?
	Faculty teaching in the consortium are full time faculty at their respective universities and the requirements for scholarship, service and the evaluation processes are the same as for other faculty at the IHE’s. This program was approved through the university channels, including the PEC.  The coordination and evaluation has been conducted through program evaluation efforts via regular course/faculty evaluation.

	Standard 10: What technical system is in place to ensure consistent and reliable delivery of the program and provide necessary security for testing and assessments (e.g., monitoring that the person completing assignments is actually the person enrolled in the program)?
	The consortium universities work closely with their IT staff to ensure that course delivery is via secure internet platforms. Candidates must complete an application to the consortium where they provide personal identifying information, and they must meet admission requirements to one of the participating universities before enrolling in a consortium class. University usernames and passwords are used to load candidates into the delivery platforms, and courses which include tests require that tests be proctored by reliable proctors, whose names and affiliations are sent to the instructor.








Name of Program: Virginia Consortium for Teacher Preparation in Visual Impairment http://kihd.gmu.edu/teacher_prep_program/ 

Program Coordinator for RU:   Dr. Elizabeth Altieri        email:    ealtieri@radford.edu          phone:      831-5590      office: Peters A029

Nature of the Distance-Delivery (on-line, hybrid, asynchronous or synchronous): 

The VI Consortium is made possible through the integration of distance education technologies, including videoconferencing and other supporting technologies. The nature of the state’s needs and the location of VI teachers needing training make distance education the most practical solution. The consortium utilizes Tandberg and Polycom video conferencing equipment to establish real-time, interactive, multipoint conference instruction among the five universities for each class taught through the consortium. In addition, we provide interactive and authentic learning opportunities through both class activities and practicum experience. The consortium emphasizes the use of multiple technologies and human interactions as critical components. Through video conferencing, students at all five universities are able to see and
communicate with the professor and the other university students in real time. Furthermore, students are able to view multimedia presentations, including video and PowerPoint slides, through the web-based data-sharing program Adobe Connect in realtime. GMU’s Blackboard, an online course delivery system, also provides 24/7 asynchronous access to other students, professors, and course materials. Use of a video-streaming server not only acts as an archive of course sessions for students who miss class; it also enables individual students more than two hours away from any of the participating university sites to access the course instruction and materials in real time. 

Consortium partners if applicable (identify lead institution and Radford’s role in the program): George Mason University is the lead university with four other participating universities:  James Madison University, Norfolk State University, Radford University, and Old Dominion University. Dr. Holly Lawson is the Coordinator and Technology Facilitator for the Consortium, and is housed at GMU. Each University has a coordinator/faculty liaison. Dr. Altieri, at RU, is responsible for recruiting and advising all Radford University candidates who participate in the program, coordinating the technology and candidate attendance at all participating RU sites (currently on-campus as well as candidates participating from home), and serving as a faculty member and support to the Consortium. Dr. Altieri administers the VDOE sub-grant to Radford University for the program.

Further description of the Program:

The consortium’s primary goal is to prepare teachers across the state to be highly skilled in working with students with blindness and visual impairment.The program is designed to increase the number of fully endorsed teachers by providing training to new full-time pre-service personnel and to accelerate the training for those already teaching on conditional licenses. The VI Consortium is supported by annual grants from the Virginia Department of Education and is currently certified by the Virginia Department of Education as a “State Approved Program” as a statewide consortium (not as individual universities). The rationale for requesting state funds for the planning and implementation of the program in 2006 was the combination of the significant percentage of teachers not fully qualified to teach (15-20% of teachers consistently have conditional licenses), low numbers of positions and yet a low incidence of enrollments (2-3 candidates a year per university) in graduate programs in the state approved programs. VI faculty in these programs generally had more than 20 years of service in the system and, looking toward potential retirement and little likelihood that their respective universities would not replace their positions unless a cost effective delivery system was implemented to meet the needs for teachers in this area. During a planning period of two years, the consortium universities met with state officials and an advisory committee and all agreed on a common curriculum of coursework designed to meet state endorsement requirements in VI. Modifications and changes to each of the individual programs were submitted and approved at each individual university and by the Commonwealth of Virginia. Because of the specialized nature of this licensure area, the VI Consortium Coordinator teaches 2 courses per semester and certified adjunct faculty are used to teach the rest of the courses. Candidates individually select which university they wish to get their degree and coursework from and apply, are admitted, and enroll in that university according to each individual university’s standards and requirements. There is no transfer of tuition between universities since there is an effective quid pro quo with every university teaching their fair share of courses. The cost effectiveness is that participating universities pay none of the instructional costs and the candidates are enrolled with other VI candidates across the state as well as access to more highly qualified instructors

	NCATE Standard for Distance Education
	

	Standard 1: What assessments are used to monitor candidate performance and determine that proficiencies in standards are being met by candidates in distance learning programs? What do the data suggest about the performance of candidates in distance learning programs as compared to candidates in traditional programs?
	The Consortium faculty designed a comprehensive system of performance based assessments/assignments to assess candidate competencies in the CEC Standards for Special Education, Individualized Independence Curriculum. There is one signature assignment for each of the nine licensure courses. All candidate work is downloaded by the candidate to GMU’s TaskStream and evaluated systematically using consortium-developed rubrics by the teaching faculty. Data collected to date indicates that almost all candidates complete the performance-based assignments/assessments at the Target or Acceptable Level. GMU College of Education and Human Development has contracted with Christy Hooser from the Council for Exceptional Children (CEC) this summer to guide us through the redesign of our assessment system and rubrics. Christy has approved the newly revised assessment matrix for both the adapted curriculum and visual impairment programs, and we have completed section 2 and 3 of the NCATE report. Early Fall 2011 she will provide training on rubric development. We will work through the fall semester to revise our assessment directions and rubrics, and redesign our Taskstream system collect candidate data. We will collect new candidate data from Fall 2011-Summer 2012. Christy will assist us in writing our NCATE reports in Spring and Summer 2012. We will submit our revised NCATE reports on September 15, 2012.  
The Consortium program is actually a “traditional” program with semester long weekly “face to face” class meetings with lectures and class activities and discussions and professor-candidate interaction and candidate-candidate interaction plus the completion of performance-based assignments in the field with children with severe disabilities. We use distance methodologies to bring multiple sites together. A few courses require students to report for one or two sessions to GMU, which are scheduled during the weekends or during the summer. All courses are offered in the evenings to meet the needs of those who are working full time. The program does not differ in any significant way from a traditional program delivered at one site. 


	Standard 2: What evaluations of the distance learning programs provide systematic and ongoing data for use in program improvement? What changes have occurred as a result of these evaluations?
	The Consortium values feedback from all participants, and it is sought through multiple sources and across time. To obtain candidate feedback, the Consortium uses both a mid-­‐term and a final evaluation form in all classes administered through BlackBoard; results are used to improve courses from the first half of the semester to the second and also from year to year. The standard evaluation forms ask candidates to provide feedback on the course technology, content, and delivery, with additional feedback requested on course assignments and overall communication and relationship with the course instructor. 
Along with current candidate evaluations and feedback, the program has a monitoring system to elicit feedback from course instructors, practicum supervisors, program graduates and the advisory board. 
At the curriculum level, changes are monitored by the curriculum monitoring committees at each participating university. For example in the latest change to state requirements, the RU courses (similar to the other universities) passed through the STEL and CEHD Curriculum Committees  and then were approved by the RU Graduate Advisory Council (2008). The VI consortium was approved in 2006 by curriculum committees at each university. Radford completed the Curriculum Approval process for the courses and the addition of a concentration in visual impairment was completed in 2008 . The Consortium program is approved under state policy as a multi-university effort meeting the state endorsement requirements for “Special Education, Visual Impairment K-12.”
All of the consortium faculty members (Dr. June Harris from NSU, Dr., Brianna Stall-Quinn at JMU, Dr. Ann Maydosz and Dr. SteveTonnelson from ODU, Dr. Liz Altieri from RU, and Dr. Lawson and Dr. Behrmann from GMU) meet in a one hour teleconference twice monthly during the academic year and while courses are in session during the summer (usually until mid- July). In these teleconferences, agendas and notes are kept addressing issues of course content and delivery for courses offered that semester, technology problems and successes, candidate issues and problems, as well as policy and changes in the field of special education. Communication on a regular basis has been a critical component of success for the consortium. Additionally, the consortium faculty members meet twice annually in a face to face retreat to discuss larger issues of curriculum development, candidate recruitment and retention as well as which faculty will teach in the upcoming year and semester. 
These full day meetings offer opportunities for substantive consideration of needed alterations to the program as well as provide access to advisory committees and VADOE personnel. Additionally, an annual report of the program is provided to VADOE when continuation funding is requested.
Examples of recent changes which have occurred as a result of the evaluation are:
(1) 2009-2010 We responded to student feedback and formal complaint by overseeing grading process for one adjunct and then dropped that individual from our list of approved adjunct faculty members to teach in the Consortium
(2) 2011 Revision of the assignments for practicum to include more emphasis on functional vision assessment. 
(3) 2010 Inclusion of both Braille classes as required even for add on licensure in response to upcoming state Braille competency exam.

	Standard 3: How do distance learning programs in professional education ensure that field experiences and clinical practice are well sequenced, supervised by trained personnel and monitored by unit faculty, and integrated into the program?
	The Consortium uses certified teachers of the visual impaired as cooperating teachers and the Consortium coordinator directs the field experiences at each university. Field Experiences are tied to the methods courses and candidates complete logs, submit teaching videos and complete performance-based practicum assignments.  The majority of the candidates in the program are working as full-time teachers or instructional assistants in school settings. The Coordinator of the Consortium developed a manual to guide these field experiences across university settings.  This fall 2011 we are revising our procedures for field experience in response to NCATE feedback.

	Standard 4: How does the unit ensure that the curriculum provided through distance learning reflect diversity and prepares candidates to work with all students? How does the unit ensure that candidates interact with diverse faculty and peers? How does the unit ensure that candidates work with diverse student populations?
	One of the advantages of the Consortium is that candidates from across Virginia learn with and from each other in class, discussion boards, and group projects. These candidates work with PreK-12 students with visual impairment in urban public and private school settings in Northern Virginia, Richmond, Charlottesville, Norfolk , Virginia Beach, and Roanoke as well as rural settings in Central and Western Virginia. Candidates share experiences and strategies with students from diverse cultural backgrounds, native languages, socio-economic levels, race and religion.  Strategies for addressing such student differences are imbedded in courses. 

	Standard 5: What are the qualifications of faculty members who teach via distance delivery that indicate they are proficient in the methods of delivery?
	Instructors teaching via distance delivery have all had extensive experience in teaching courses and programs using current technologies for distance education.  These instructors teach from the GMU site and work very closely with the Consortium Instructional Technology staff in ensuring that they have high-end equipment and that they are skilled in using the technology.  Each university also provides technology support and training for candidates.

	Conceptual Framework and Standard 6: To what extent are the design and delivery of distance learning programs consistent with the mission of the institution and the unit, supported by a conceptual framework and knowledge base, guided by a long-range plan, and supported by adequate resources?
	The development and delivery of distance learning programs is consistent with Radford University’s mission in expanding access to programs as outlined in the strategic plan, “Forging a Bold New Future: RU 7-17”, “Goal 2.6 Explore non-traditional timing and delivery of academic programs that support the mission of RU by:
•Increasing the use of courses and program offerings at extended-campus sites, where appropriate; and
•Increasing distance education offerings in disciplines where it is appropriate to do so.”  
In addition, RU seeks to expand its graduate programs, and all of the programs in education which are distance-delivered are graduate programs.  In addition, the School of Teacher Education and Leadership, with the express support of the Director and Dean, established a goal of offering programs in all of the Special Education endorsement areas in Virginia, which it has achieved.  These programs are also examples of major goals for the College in outreach and collaboration.  Lastly, the programs address Virginia’s goals of expanding access, reducing costs to candidates, collaborating with other institutions in delivering programs and in sharing resources, and in increasing the use of distance technologies in delivering programs.

	Standard 7: How are distance learning programs, including programs that are acquired through contract with an outside vendor or delivered in a consortium arrangement, controlled, coordinated, and evaluated by the unit?
	As stated in other places in this document, the program is carefully planned, controlled, coordinated and evaluated by the Consortium Faculty members. To obtain candidate feedback, the Consortium uses both a mid-­‐term and a final evaluation form in all classes administered through BlackBoard; results are used to improve courses from the first half of the semester to the second and also from year to year. The standard evaluation forms ask candidates to provide feedback on the course technology, content, and delivery, with additional feedback requested on course assignments and overall communication and relationship with the course instructor.  

	Standard 8: How are distance learning candidates provided advisement and personal access to faculty similar to that provided traditional candidates?
	Each participating university has a Consortium faculty member who is responsible for advisement of all Consortium candidates enrolled at their university. Advisement is equally intensive and provided through email, phone calls, and Skype. 

	Standard 9: To what extent is the balance of part-time and full-time faculty, requirements for scholarship and service, and evaluation processes similar for faculty members who teach via distance learning and for other faculty members?
	Faculty members at Radford do not teach the VI courses.

	Standard 10: What technical system is in place to ensure consistent and reliable delivery of the program and provide necessary security for testing and assessments (e.g., monitoring that the person completing assignments is actually the person enrolled in the program)?
	The program is delivered using an innovative and state of the art
distance education technology infrastructure that maximizes student-learning opportunities across the state of Virginia. This distance education model successfully incorporates a range of delivery approaches including lecture, discussions, labs, and supervision to the university sites and also to remote students across the state. Each participating university has a technology classroom with the necessary distance education equipment. All classrooms are equipped with compatible technology to ensure the quality of instruction which includes a) 2 IP lines, 2 IVIN lines, 1 telephone
line, and conference phone, b) PolyCom or Tandberg videoconferencing unit with wide11 angle lens, c) classroom computer, d) 1 or 2 32”-35” television monitors, e) wireless access point, and f) document Camera, VCR, and DVD player. Each course taught
through the consortium is scheduled at a central time across universities in which students from each university meet at their campus technology classroom. At the time of instruction, GMU initiates a video or web conference call to the participating sites using IP (internet) or telephone lines. Once a connection is
established, students at all sites can see, hear, and interact with one another and also with the course instructor. Furthermore, through the video-conferencing unit or through desktop sharing with Adobe Connect, students are able to simultaneously view multimedia components that the course instructor presents during instruction including video, web, software, and PowerPoint. 

Security is ensured through the following means. During the first night of each class each semester, Consortium faculty Members are present at their individual sites, meet the students, and take roll. Photos are sent to each Instructor. Student facilitators are assigned at each site and take roll each night of class and send it to the course instructor. Facilitators are also taught to use the zoom feature at each site so that the face of each student is highlighted when speaking in class.






[bookmark: _GoBack]
Name of Program: Virginia Consortium for Teacher Preparation in Severe Disabilities http://kihd.gmu.edu/sdc/   changing name to
· VA Statewide Consortium for Severe Disabilities/Autism: K-12 Licensure in Adapted Curriculum 


Program Coordinator for RU:   Dr. Elizabeth Altieri        email:    ealtieri@radford.edu          phone:      831-5590      office: Peters A029

Nature of the Distance-Delivery (on-line, hybrid, asynchronous or synchronous): 

The SD Consortium is made possible through the integration of distance education technologies, including videoconferencing and other supporting technologies. The nature of the state’s needs and the location of SD teachers needing training make distance education the most practical solution. The consortium utilizes Tandberg and Polycom video conferencing equipment to establish real-time, interactive, multipoint conference instruction among the five universities for each class taught through the consortium. In addition, we provide interactive and authentic learning opportunities through both class activities and practicum experience. The consortium emphasizes the use of multiple technologies and human interactions as critical components. Through video conferencing, students at all five universities are able to see and
communicate with the professor and the other university students in real time. Furthermore, students are able to view multimedia presentations, including video and PowerPoint slides, through the web-based data-sharing program Adobe Connect in realtime. GMU’s Blackboard, an online course delivery system, also provides 24/7 asynchronous access to other students, professors, and course materials. Use of a video-streaming server not only acts as an archive of course sessions for students who miss class; it also enables individual students more than two hours away from any of the participating university sites to access the course instruction and materials in real time. 

Consortium partners if applicable (identify lead institution and Radford’s role in the program): George Mason University is the lead university with four other participating universities:  Norfolk State University, Radford University, University of Virginia, and Virginia Commonwealth University. Dr. Marci Kinas-Jerome is the Coordinator and Technology Facilitator for the Consortium. Each University has a coordinator/faculty liaison. Dr. Altieri, at RU, is responsible for recruiting and advising all Radford University candidates who participate in the program, coordinating the technology and candidate attendance at all participating RU sites (currently on-campus, Roanoke Higher Education Center in Roanoke, Woodrow Wilson Rehabilitation Center in Fishersville, and candidates participating from home), and serving as a faculty member and support to the Consortium. She teaches two classes for the Consortium – Curriculum and Assessment for Students in the Adapted Curriculum, and Early and Emergent Literacy for Students with Complex Language and Learning Needs – and has been an important part of the NCATE team. Dr. Altieri administers the VDOE sub-grant to Radford University for the program.

Further description of the Program:

The consortium’s primary goal is to prepare teachers across the state to be highly skilled in working with students with severe disabilities in the adapted curriculum. The program is designed to increase the number of fully endorsed teachers by providing training to new full-time pre-service personnel and to accelerate the training for those already teaching on conditional licenses. The SD Consortium is supported by annual grants from the Virginia Department of Education and is currently certified by the Virginia Department of Education as a “State Approved Program” as a statewide consortium (not as individual universities). The rationale for requesting state funds for implementation of the program in 2000 was the combination of the significant percentage of teachers not fully qualified to teach (15-20% of teachers consistently have conditional licenses), low numbers of positions (estimated at 200-250 SD positions statewide) and yet a low incidence of enrollments (2-3 candidates graduating each year) in graduate programs in the state approved programs. SD faculty in these programs generally had more than 20 years of service in the system and, looking toward potential retirement and little likelihood that their respective universities would not replace their positions unless a cost effective delivery system was implemented to meet the needs for teachers in this area. During a planning period of two years, the consortium universities met with state officials and an advisory committee and all agreed on a common curriculum of coursework designed to meet state endorsement requirements in SD. Modifications and changes to each of the individual programs were submitted and approved at each individual university and by the Commonwealth of Virginia. Cost effectiveness is met by having each university provide qualified instructors (all institutions are SACS and either NCATE or TEAC accredited) teach approximately 1/5 of the coursework in the curriculum to all candidates in the consortium. Candidates individually select which university they wish to get their degree and coursework from and apply, are admitted, and enroll in that university according to each individual university’s standards and requirements. There is no transfer of tuition between universities since there is an effective quid pro quo with every university teaching their fair share of courses. The cost effectiveness is that universities pay only 20% of the instructional costs and the candidates are enrolled with other SD candidates across the state as well as access to more highly qualified instructors

	NCATE Standard for Distance Education
	

	Standard 1: What assessments are used to monitor candidate performance and determine that proficiencies in standards are being met by candidates in distance learning programs? What do the data suggest about the performance of candidates in distance learning programs as compared to candidates in traditional programs?
	The Consortium faculty designed a comprehensive system of performance based assessments/assignments to assess candidate competencies in the CEC Standards for Special Education, Individualized Independence Curriculum. There is one signature assignment for each of the nine licensure courses. All candidate work is downloaded by the candidate to GMU’s TaskStream and evaluated systematically using consortium-developed rubrics by the teaching faculty. Data collected to date indicates that almost all candidates complete the performance-based assignments/assessments at the Target or Acceptable Level. GMU College of Education and Human Development has contracted with Christy Hooser from the Council for Exceptional Children (CEC) this summer to guide us through the redesign of our assessment system and rubrics. Christy has approved the newly revised assessment matrix for both the adapted curriculum and visual impairment programs, and we have completed section 2 and 3 of the NCATE report. Early Fall 2011 she will provide training on rubric development. We will work through the fall semester to revise our assessment directions and rubrics, and redesign our Taskstream system collect candidate data. We will collect new candidate data from Fall 2011-Summer 2012. Christy will assist us in writing our NCATE reports in Spring and Summer 2012. We will submit our revised NCATE reports on September 15, 2012.  
The Consortium program is actually a “traditional” program with semester long weekly three hour face to face class meetings with lectures and class activities and discussions and professor-candidate interaction and candidate-candidate interaction plus the completion of performance-based assignments in the field with children with severe disabilities. We use distance methodologies to bring multiple sites together. The program does not differ in any significant way from a traditional program delivered at one site. 


	Standard 2: What evaluations of the distance learning programs provide systematic and ongoing data for use in program improvement? What changes have occurred as a result of these evaluations?
	The Consortium values feedback from all participants, and it is sought through multiple sources and across time. To obtain candidate feedback, the Consortium uses both a mid-­‐term and a final evaluation form in all classes administered through BlackBoard; results are used to improve courses from the first half of the semester to the second and also from year to year. The standard evaluation forms ask candidates to provide feedback on the course technology, content, and delivery, with additional feedback requested on course assignments and overall communication and relationship with the course instructor. 
Along with current candidate evaluations and feedback, the program has a monitoring system to elicit feedback from course instructors, practicum supervisors, program graduates and the advisory board. 
At the curriculum level, changes are monitored by the curriculum monitoring committees at each participating university. For example in the latest change to state requirements, the RU courses (similar to the other universities) passed through the STEL and CEHD Curriculum Committees  and then were approved by the RU Graduate Advisory Council (2008). The original consortium was approved in 2002 by curriculum committees at each university (Radford joined the consortium in 2003 and the Curriculum Approval process for the courses and the addition of a concentration in severe disabilities/adapted curriculum was completed in 2004 . The Consortium program is approved under state policy as a multi-university effort meeting the state endorsement requirements for  “Special Education, Adapted Curriculum K-12.”
All of the consortium faculty members (Dr. June Harris from NSU, Dr. Marti Snell from UVA, Dr. Fred Orelove (now Ms. Beth Bader and Dr. Donna Giles) from VCU, Dr. Liz Altieri from RU, and Drs. Behrmann and Jerome from GMU) meet in a one hour teleconference twice monthly during the academic year and while courses are in session during the summer (usually until mid- July). In these teleconferences, agendas and notes are kept addressing issues of course content and delivery for courses offered that semester, technology problems and successes, candidate issues and problems, as well as policy and changes in the field of special education. Communication on a regular basis has been a critical component of success for the consortium. Additionally, the consortium faculty members meet twice annually in a face to face retreat to discuss larger issues of curriculum development, candidate recruitment and retention as well as which faculty will teach in the upcoming year and semester. 
These full day meetings offer opportunities for substantive consideration of needed alterations to the program as well as provide access to advisory committees and VADOE personnel. Additionally, an annual report of the program is provided to VADOE when continuation funding is requested.
Examples of recent changes which have occurred as a result of the evaluation are:
(4) 2011 Training for Consortium Faculty Members in use of Breakout Rooms with Adobe Connect and the Videoconference to enable small group discussion in class between faculty member and candidates across and within sites.
(5) 2011 Revision of the assignment for the Positioning and Handling class to include Physical, Medical and Sensory Management of students with severe disabilities and to expand disability categories addressed and to more comprehensively include the needs of students with autism. 

	Standard 3: How do distance learning programs in professional education ensure that field experiences and clinical practice are well sequenced, supervised by trained personnel and monitored by unit faculty, and integrated into the program?
	Each Consortium site employs a practicum supervisor who oversees field experiences at their university. Field Experiences are tied to the methods courses and candidates complete logs, submit teaching videos and complete performance-based practicum assignments.  The majority of the candidates in the program are working as full-time teachers or instructional assistants in school settings. Those candidates not employed in the field who complete more traditional field experience are formally observed twice each semester in their placement. The Consortium developed a 100+ page manual to guide these field experiences across university settings.  This fall 2011 we are revising our procedures for field experience in response to NCATE feedback.

	Standard 4: How does the unit ensure that the curriculum provided through distance learning reflect diversity and prepares candidates to work with all students? How does the unit ensure that candidates interact with diverse faculty and peers? How does the unit ensure that candidates work with diverse student populations?
	One of the advantages of the Consortium is that candidates from across Virginia learn with and from each other in class, discussion boards, and group projects. These candidates work with PreK-12 students with severe disabilities in the adapted curriculum in urban public and private school settings in Northern Virginia, Richmond, Charlottesville, Norfolk , Virginia Beach, and Roanoke as well as rural settings in Central and Western Virginia. Candidates share experiences and strategies with students from diverse cultural backgrounds, native languages, socio-economic levels, race and religion.  Strategies for addressing such student differences are imbedded in each course. For example in the reading course taught by Dr. Liz Altieri, RU, “Early and Emergent Literacy for Students with Complex Language and Learning Needs,” candidates read about and discuss strategies for emergent readers who are also English Language Learners and learn to apply these strategies to our population.

	Standard 5: What are the qualifications of faculty members who teach via distance delivery that indicate they are proficient in the methods of delivery?
	Faculty teaching via distance delivery have all had extensive experience in teaching courses and programs using current technologies for distance education.  Most of the faculty teaching in the programs developed the courses (often in collaboration with faculty at other institutions).  These faculty have worked very closely with the Consortium Instructional Technology staff in ensuring that they have high-end equipment and that they were skilled in using the technology.  Each university also provides technology support and training for faculty and candidates.

	Conceptual Framework and Standard 6: To what extent are the design and delivery of distance learning programs consistent with the mission of the institution and the unit, supported by a conceptual framework and knowledge base, guided by a long-range plan, and supported by adequate resources?
	The development and delivery of distance learning programs is consistent with Radford University’s mission in expanding access to programs as outlined in the strategic plan, “Forging a Bold New Future: RU 7-17”, “Goal 2.6 Explore non-traditional timing and delivery of academic programs that support the mission of RU by:
•Increasing the use of courses and program offerings at extended-campus sites, where appropriate; and
•Increasing distance education offerings in disciplines where it is appropriate to do so.”  
In addition, RU seeks to expand its graduate programs, and all of the programs in education which are distance-delivered are graduate programs.  In addition, the School of Teacher Education and Leadership, with the express support of the Director and Dean, established a goal of offering programs in all of the Special Education endorsement areas in Virginia, which it has achieved.  These programs are also examples of major goals for the College in outreach and collaboration.  Lastly, the programs address Virginia’s goals of expanding access, reducing costs to candidates, collaborating with other institutions in delivering programs and in sharing resources, and in increasing the use of distance technologies in delivering programs.

	Standard 7: How are distance learning programs, including programs that are acquired through contract with an outside vendor or delivered in a consortium arrangement, controlled, coordinated, and evaluated by the unit?
	As stated in other places in this document, the program is carefully planned, controlled, coordinated and evaluated by the Consortium Faculty members. To obtain candidate feedback, the Consortium uses both a mid-­‐term and a final evaluation form in all classes administered through BlackBoard; results are used to improve courses from the first half of the semester to the second and also from year to year. The standard evaluation forms ask candidates to provide feedback on the course technology, content, and delivery, with additional feedback requested on course assignments and overall communication and relationship with the course instructor.  Candidate Evaluations are submitted by Teaching Faculty to their individual universities and units as part of the Faculty Evaluation Process.

	Standard 8: How are distance learning candidates provided advisement and personal access to faculty similar to that provided traditional candidates?
	Each participating university has a Consortium faculty member who is responsible for advisement of all Consortium candidates enrolled at their university. Advisement is equally intensive and provided through email, phone calls, and Skype. Faculty members who teach in the Consortium make themselves available to students through a variety of mechanisms including “talking” via videoconferencing before and after class, phone calls and email. As an example, Dr. Liz Altieri, RU, teaches Curriculum and Assessment for Students in the Adapted Curriculum and this fall 2011 she has added Sunday evening office hours and help sessions via Skype or Blackboard’s Eluminate Live.

	Standard 9: To what extent is the balance of part-time and full-time faculty, requirements for scholarship and service, and evaluation processes similar for faculty members who teach via distance learning and for other faculty members?
	There are absolutely no differences in requirements nor evaluation of faculty members who teach via distance learning  and those who do not, although credit is given for the service contributions of faculty members who put in significant extra hours and effort to provide quality course experiences using hybrid and distance methodologies.

	Standard 10: What technical system is in place to ensure consistent and reliable delivery of the program and provide necessary security for testing and assessments (e.g., monitoring that the person completing assignments is actually the person enrolled in the program)?
	The program is delivered using an innovative and state of the art
distance education technology infrastructure that maximizes student-learning opportunities across the state of Virginia. This distance education model successfully incorporates a range of delivery approaches including lecture, discussions, labs, and supervision to the university sites and also to remote students across the state. Each participating university has a technology classroom with the necessary distance education equipment. All classrooms are equipped with compatible technology to ensure the quality of instruction which includes a) 2 IP lines, 2 ISDN lines, 1 telephone
line, and conference phone, b) PolyCom or Tandberg videoconferencing unit with wide11 angle lens, c) classroom computer, d) 1 or 2 32”-35” television monitors, e) wireless access point, and f) document Camera, VCR, and DVD player. Each course taught
through the consortium is scheduled at a central time across universities in which students from each university meet at their campus technology classroom. At the time of instruction, GMU initiates a video or web conference call to the participating sites using IP (internet) or telephone lines. Once a connection is
established, students at all sites can see, hear, and interact with one another and also with the course instructor. Furthermore, through the video-conferencing unit or through desktop sharing with Adobe Connect, students are able to simultaneously view multimedia components that the course instructor presents during instruction including video, web, software, and PowerPoint. 

Security is ensured through the following means. During the first night of each class each semester, Consortium faculty Members are present at their individual sites, meet the students, and take roll. Photos are sent to each Instructor. Student facilitators are assigned at each site and take roll each night of class and send it to the course instructor. Facilitators are also taught to use the zoom feature at each site so that the face of each student is highlighted when speaking in class.








Name of Program: 	M.S. in Education, Content Studies: Mathematics

Program Coordinator:  Dr. Laura Jacobsen     email:   ljacobsen@radford.edu    phone:  540-831-5470     office:  Peters A126

Nature of the Distance-Delivery (on-line, hybrid, asynchronous or synchronous):  hybrid

Consortium partners if applicable (identify lead institution and Radford’s role in the program):

Lead Institution: Radford University
· Radford University coordinates all aspects of the mathematics education master’s program recruitment and implementation, including graduate student recruitment and advising, course scheduling, and building and maintaining partnerships with school divisions and other institutions.

Partner Institutions:
(1) Roanoke Higher Education Center, Southwest Virginia Higher Education Center in Abingdon, and New College Institute in Martinsville
· Each of these three sites provides classroom space for distance education courses taught through videoconferencing that originates on the Radford University campus. Staff members are available at each site during class times to help establish video connections and address any IT technical issues. Additionally, staff members sometimes assist with proctoring or administering course evaluations.
(2) Virginia Commonwealth University and the MathScience Innovation Center in Richmond
· VCU and the MathScience Innovation Center partnered with Radford University to collaboratively offer RU’s 36 credit-hour mathematics education master’s program for a cohort of secondary mathematics teachers in the Richmond area. VCU teaches 15 credit hours of coursework at the MathScience Innovation Center site that transfers to RU as part of the degree program. RU teaches the additional 21 credit hours of coursework through videoconferencing to the MathScience Innovation Center or through other distance or distributed education approaches.
(3) Additional partners will be identified for future offerings of the master’s program in mathematics education.




Further Description of the Program:
RU’s College of Education and Human Development and Department of Mathematics and Statistics collaborate to offer a Content Area Studies concentration in Mathematics Education for the M.S. in Education program. This new program offers advanced mathematical preparation and professional development support for licensed secondary teachers, students who have completed undergraduate degrees in mathematics or mathematics education, and prospective college or university mathematics instructors. The program also helps prepare interested candidates for a doctoral program in mathematics education. This is not an initial licensure program, but the content is aligned with the subject matter requirements in Virginia.


	NCATE Standard for Distance Education
	

	Standard 1: What assessments are used to monitor candidate performance and determine that proficiencies in standards are being met by candidates in distance learning programs? What do the data suggest about the performance of candidates in distance learning programs as compared to candidates in traditional programs?
	Candidates mathematics content knowledge is measured using six content assessments across the following content strands: Number and operations, algebra, geometry, discrete mathematics, and statistics. These six assessments jointly constitute the program’s measure of candidates’ content knowledge. Four additional assessments (Mathematics with Technology Assessment, Curriculum Materials Project, Mathematics Education in the Public Interest Project, and Capstone Research Project) measure candidates’ performance related to pedagogical knowledge and skills. All candidates complete the same assessments and take the same courses, whether participating at the RU site or at one of the partner sites. This program was created as a distance education program; therefore, no comparison is available to traditional programs.

	Standard 2: What evaluations of the distance learning programs provide systematic and ongoing data for use in program improvement? What changes have occurred as a result of these evaluations?
	All assessments provide data that will be examined for use in program improvement. For example, course curricula will be re-examined and adjusted as needed following from analysis of assessment results. Because this is a new program, all assessments are also new. No changes have occurred yet as a result of these evaluations.

	Standard 3: How do distance learning programs in professional education ensure that field experiences and clinical practice are well sequenced, supervised by trained personnel and monitored by unit faculty, and integrated into the program?
	No field experiences or clinical practice are included in this program. This is not a licensure program, and not all candidates are in teaching professions. Not applicable.

	Standard 4: How does the unit ensure that the curriculum provided through distance learning reflect diversity and prepares candidates to work with all students? How does the unit ensure that candidates interact with diverse faculty and peers? How does the unit ensure that candidates work with diverse student populations?
	Program curriculum includes clear emphases on diversity. For example, one required course, Issues of Equity and Diversity in Mathematics Education, gives extensive attention to addressing the needs of diverse learners. The Curriculum Materials Project assessment administered in another graduate course (Math 630) requires attention to the linguistic or cultural demands of the wording and/or the context of the activities posed to students. That assessment also includes candidates to do lesson development that considers students’ backgrounds, uses multiple representations (accessible to a variety of type of learners including English language learners), and appeals to higher order thinking. Distance education candidates work with the same faculty, in the same courses, as candidates who take the courses on the RU campus. Faculty work in RU’s Department of Mathematics and Statistics and School of Teacher Education and Leadership, as well as at partner sites that currently include VCU. This is not a licensure program, and no placements are included in the program.

	Standard 5: What are the qualifications of faculty members who teach via distance delivery that indicate they are proficient in the methods of delivery?
	Faculty teaching via distance delivery have all had extensive experience in teaching courses and programs using current technologies for distance education.  Most of the faculty teaching in the programs developed the courses (often in collaboration with faculty at other institutions).  These faculty have worked very closely with Radford University’s Instructional Technology offices in ensuring that they had high-end equipment and that they were skilled in using the technology.  

	Conceptual Framework and Standard 6: To what extent are the design and delivery of distance learning programs consistent with the mission of the institution and the unit, supported by a conceptual framework and knowledge base, guided by a long-range plan, and supported by adequate resources?
	The development and delivery of distance learning programs is consistent with the institutions mission in expanding access to programs as outlined in the strategic plan, “Forging a Bold New Future: RU 7-17”, “Goal 2.6 Explore non-traditional timing and delivery of academic programs that support the mission of RU by:
•Increasing the use of courses and program offerings at extended-campus sites, where appropriate; and
•Increasing distance education offerings in disciplines where it is appropriate to do so.”  In addition, RU seeks to expand its graduate programs, and all of the programs in education which are distance-delivered are graduate programs.  In addition, the School of Teacher Education and Leadership, with the express support of the Director and Dean, established a goal of offering programs in all of the Special Education endorsement areas in Virginia, which it has achieved.  These programs are also examples of major goals for the College in outreach and collaboration.  Lastly, the programs address Virginia’s goals of expanding access, reducing costs to students, collaborating with other institutions in delivering programs and in sharing resources, and in increasing the use of distance technologies in delivering programs.

	Standard 7: How are distance learning programs, including programs that are acquired through contract with an outside vendor or delivered in a consortium arrangement, controlled, coordinated, and evaluated by the unit?
	The program coordinator maintains responsibility for coordinating and consolidating all assessment and evaluation with faculty and partner institutions. The coordinator will communicate outcomes of assessment and evaluation with program faculty across sites.

	Standard 8: How are distance learning candidates provided advisement and personal access to faculty similar to that provided traditional candidates?
	All distance learning candidates are assigned an academic advisor who works closely with candidates in course scheduling, creating a program of study, meeting degree requirements, addressing technology needs, etc. Advising is conducted primarily through email and phone, though occasionally through Skype or other technologies. All candidates are invited to meet in person with the advisor when on campus. This is the same quality of advising as for students who complete the program from the RU site, given that those candidates rarely, if ever, visit the RU campus for advising meetings.

	Standard 9: To what extent is the balance of part-time and full-time faculty, requirements for scholarship and service, and evaluation processes similar for faculty members who teach via distance learning and for other faculty members?
	All candidates have the same program requirements, complete the same assessments and evaluations, and take courses with the same faculty. 

	Standard 10: What technical system is in place to ensure consistent and reliable delivery of the program and provide necessary security for testing and assessments (e.g., monitoring that the person completing assignments is actually the person enrolled in the program)?
	Distance education sites have staffing available to establish distance connections, ensure that technologies are working properly, and provide proctoring, as needed, with assessments. For video-conferenced courses, the instructor can additionally observe candidates as they complete assessments using classroom monitors.



Name of Program: 			Educational Leadership

Program Coordinator:       William Flora, Ed.D.                email:   wfflora@radford.edu           phone: office: 540 831-5140

Nature of the Distance-Delivery (on-line, hybrid, asynchronous or synchronous): The Educational Leadership program is a mixed delivery model in distance delivery.  Some classes are hybrid, having content delivered in face-to face, traditional class meetings and some content delivered in both synchronous and asynchronous formats.  No class is solely asynchronous.

Consortium partners if applicable (identify lead institution and Radford’s role in the program):

Further description of the Program:
	The Educational Leadership Program at Radford University offers cohort delivery of two degree options.  A 36 graduate hour Master’s of Science degree program for students without a prior Master’s degree and a 30 graduate hour Master’s of Science degree program for students with a prior Master’s degree.  There are three traditional locations for courses – Roanoke Higher Education Center, Roanoke VA; Southwest Virginia Higher Education Center, Abingdon VA; Radford University Campus.  Courses delivered at these sites are either face-to-face or hybrid delivery, meaning that content is delivered in face-to face class meetings and in synchronous and asynchronous meetings.  There is currently one cohort that is fully online, as a pilot program for this model and is serving students in the Northern VA, Virginia Beach, and Richmond areas.  
	









	NCATE Standard for Distance Education
	

	Standard 1: What assessments are used to monitor candidate performance and determine that proficiencies in standards are being met by candidates in distance learning programs? What do the data suggest about the performance of candidates in distance learning programs as compared to candidates in traditional programs?
	Assessments for NCATE are the same in distance education courses as they are in the program at large.  See the program list of course assessments submitted in prior sections of the NCATE report.  All course assignments are the same across the program, regardless of delivery model.
To date, the online components of the Educational Leadership program are so new that comparative analysis of student data has not been able to occur.  The first cohort of online students is expected to complete the program in the Spring/Summer of 2012.


	Standard 2: What evaluations of the distance learning programs provide systematic and ongoing data for use in program improvement? What changes have occurred as a result of these evaluations?
	Students in the online cohort began evaluating instructors utilizing a University generated course evaluation that reflects a greater emphasis on electronic delivery.  While utilizing prior course evaluations, data suggested that students expected immediate feedback on course work and a high level of professor contact via synchronous technologies.  As a result of these indicators, the program is addressing student expectations.

	Standard 3: How do distance learning programs in professional education ensure that field experiences and clinical practice are well sequenced, supervised by trained personnel and monitored by unit faculty, and integrated into the program?
	Internship placement in the online cohort, is the same as in all other cohorts.  Students may begin taking internship hours after 6 graduate hours in the program.  All internship placements result from a collaborative placement effort between university personnel, school division personnel, and the students.  Students in the online cohort meet in real time two Saturday’s in each semester of internship placement to engage in discussion of their placements and work on additional content related to the internship. 
Internship mentors are contacted by university personnel prior to student placement, the internship program, expectations, and evaluations are reviewed and university personnel along with school division mentors communicate synchronously and asynchronously as needed to assure that each 2 graduate hour component of the 6 graduate hour internship is successfully supervised and implemented.

	Standard 4: How does the unit ensure that the curriculum provided through distance learning reflect diversity and prepares candidates to work with all students? How does the unit ensure that candidates interact with diverse faculty and peers? How does the unit ensure that candidates work with diverse student populations?
	The school divisions currently represented in the online pilot cohort, represent very diverse areas of the state. Loudoun county for example has over 47 language groups represented in its schools and all documents that are sent home are in many languages.  Due to the area that the online cohort serves, students are engaged in a far greater level of cultural diversity than students who are from more homogeneous regions of the state.  The ISLLC/ELCC standards are steeped with a focus for ALL students inclusive of diverse populations, special needs students, gifted students, under represented populations and their parents, therefore, the RU Educational Leadership program must focus heavily on students experiencing diversity throughout the program in ensure that future educational leaders serve all students. 

	Standard 5: What are the qualifications of faculty members who teach via distance delivery that indicate they are proficient in the methods of delivery?
	Faculty teaching via distance delivery have all had extensive experience in teaching courses and programs using current technologies for distance education.  Most of the faculty teaching in the programs developed the courses (often in collaboration with faculty at other institutions).  These faculty have worked very closely with Radford University’s Instructional Technology offices in ensuring that they had high-end equipment and that they were skilled in using the technology.  

	Conceptual Framework and Standard 6: To what extent are the design and delivery of distance learning programs consistent with the mission of the institution and the unit, supported by a conceptual framework and knowledge base, guided by a long-range plan, and supported by adequate resources?
	The development and delivery of distance learning programs is consistent with the institutions mission in expanding access to programs as outlined in the strategic plan, “Forging a Bold New Future: RU 7-17”, “Goal 2.6 Explore non-traditional timing and delivery of academic programs that support the mission of RU by:
•Increasing the use of courses and program offerings at extended-campus sites, where appropriate; and
•Increasing distance education offerings in disciplines where it is appropriate to do so.”  In addition, RU seeks to expand its graduate programs, and all of the programs in education which are distance-delivered are graduate programs.  In addition, the School of Teacher Education and Leadership, with the express support of the Director and Dean, established a goal of offering programs in all of the Special Education endorsement areas in Virginia, which it has achieved.  These programs are also examples of major goals for the College in outreach and collaboration.  Lastly, the programs address Virginia’s goals of expanding access, reducing costs to students, collaborating with other institutions in delivering programs and in sharing resources, and in increasing the use of distance technologies in delivering programs.

	Standard 7: How are distance learning programs, including programs that are acquired through contract with an outside vendor or delivered in a consortium arrangement, controlled, coordinated, and evaluated by the unit?
	NA

	Standard 8: How are distance learning candidates provided advisement and personal access to faculty similar to that provided traditional candidates?
	Faculty teaching and supervising in the program have regular contact with students in courses and in field placements.  Faculty and students also regularly communicate via email.  Candidates in courses taught via distance have similar if not more access (via email and electronic communication such as chats) to faculty as do candidates involved only in face-to-face courses. 

	Standard 9: To what extent is the balance of part-time and full-time faculty, requirements for scholarship and service, and evaluation processes similar for faculty members who teach via distance learning and for other faculty members?
	The Educational Leadership program has a full time teaching and research faculty member (tenure-track) and a special purpose faculty member who also teaches as an adjunct in the program.  The expectations for scholarship and service and the evaluation processes are the same for faculty member who teach via distance learning  as for faculty teaching in traditional formats.  The system is flexible and expectations and goals can be adjusted to take into account distance ed courses through the annual review and planning process each year.

	Standard 10: What technical system is in place to ensure consistent and reliable delivery of the program and provide necessary security for testing and assessments (e.g., monitoring that the person completing assignments is actually the person enrolled in the program)?
	Courses that are being taught on line are going through an internal review process termed Quality Matters.  This is an external to the program review of courses that ensures high quality online delivery formats and assures high levels of content rigor.  Student work is reviewed and discussed by instructors within the program to assure that no overtly inconsistent work is submitted by a student, which could represent a student submitting work that is not their own.  Many assessments in the program are only open for very limited time frames making it very unlikely that a student could submit plagiarized work.  Moreover, students when working in groups frequently are involved in self and group assessments to ensure that all students are working together and effectively as a group.  Finally, individual log on ID’s are required so that the university IT support group can monitor student access and submissions of course work and assignments.   
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